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	Context of the school

	
Including some or all of the following: 
· basic school details (roll, class composition etc.)
· school vision, value and aims;
· local contextual issues;
· factors affecting progress (e.g. staffing changes/issues).


	[bookmark: _heading=h.66ixejcjeujx]School Context
Kilcreggan Primary School, established in 1971, is classified by the Scottish Government as a rural school. The school comprises four spacious and attractive classrooms, alongside an Early Learning and Childcare Centre (ELCC).
School meals are prepared on-site by a dedicated team of three catering staff. The ELCC has capacity for up to 40 children per session and provides a stimulating learning environment, including direct access to an adjoining outdoor learning area. This enables children to engage regularly in high-quality outdoor learning experiences in line with national expectations. In August 2025, the ELCC was inspected by the Care Inspectorate and received evaluations of ‘Good’ across all Quality Indicators inspected.
[bookmark: _heading=h.adio6newea6f]Staffing and School Structure
During Session 2025–26, the school's leadership team consists of a Head Teacher and two Principal Teachers. The school operates with four classes and a teaching allocation of 5.5 FTE. This session, classes were organised as:
                              P1/2                          P4/3                          P6/5                          P7/6
The school is supported by six support staff, including four ASN Assistants and two Clerical/Classroom Assistants.
The ELCC provides funded early learning and childcare for three- and four-year-old children, maintaining a staffing ratio of 1:8. The team includes two full-time Childcare and Education Workers, supported by a Classroom Assistant on Thursdays and Fridays to provide additional assistance during snack and lunchtime periods.
Music education is delivered by a specialist Primary/Secondary Music Teacher who works with all classes each Friday. This provision enriches the curriculum, supports the development of pupils’ musical skills and experiences, and provides a consistency of approach to covering some of class teachers’ non-class contact time. 
[bookmark: _heading=h.wjgzuvakbg75]School Roll and Attendance
The school roll has increased over this session to 78 pupils, with a further 8 children enrolled in the ELCC. Together, the school and ELCC serve 64 families within the local community.
The school's attendance rate for Session 2025–26 was 93%.
41% of learners have an additional support need. PEF, Classroom Assistants, Class teachers and Support for Learning staff all support these learners in maximising their progress both academically and in their wellbeing. 
[bookmark: _heading=h.60l20pva5cmo]Vision, Values and Aims
Our vision, “Creativity Inspiring Learning,” underpins all aspects of school life. Each term, pupils participate in a learning showcase event that provides opportunities to celebrate and share their achievements with families and the wider community. All stakeholders are invited to attend these events, which highlight the creativity, skills and learning taking place across the school.
Our core values are:
                         Care                         Co-operation                         Respect                         Leadership
These values form the basis of our assemblies and our monthly “Above and Beyond” Awards, which recognise pupils who demonstrate these qualities in their daily lives. We work closely with our local minister, Reverend Murdoch, who provides valuable pastoral support and leads assemblies linked to our school values.
Our aims are informed by the principles of the United Nations Convention on the Rights of the Child and Argyll and Bute's Education Vision and Strategy. We are proud to hold both the Gold Rights Respecting Schools Award and the Bronze Nurturing Schools Award.
The aims of Kilcreggan Primary School and ELCC are to:
· Prepare learners for positive destinations through innovative and creative approaches to learning and teaching, informed by educational research.
· Uphold the rights of all children and young people, providing meaningful opportunities for learners to influence issues affecting rights and wellbeing locally and globally.
· Encourage learners to become active and responsible citizens through a coherent, relevant curriculum that promotes curiosity, critical thinking and problem-solving.
· Use data effectively to drive continuous improvement, promote equity of opportunity, and celebrate the academic and wider achievements of all learners.
[bookmark: _heading=h.etngbt6hdfbd]Partnerships and Community Engagement
Throughout this session, the school has continued to strengthen partnerships with a wide range of educational and community organisations to enhance outcomes for children and families.
Wellbeing support has been provided through collaboration with the Educational Psychology Service, The Exchange Counselling Service and the School Nurse Team. Young carers are supported by a designated staff champion, while another member of staff acts as Champion for Service Families. In addition, an Inclusion Champion leads and supports nurturing approaches and interventions across the school.
The school has continued to work in close partnership with the local Community Council on a range of initiatives designed to support the long-term sustainability and development of the Kilcreggan community, helping to secure positive outcomes for local families and residents.
During Term 3, pupils engaged in a learning theme focused on Sustainability and Rainforests, exploring environmental issues and developing their understanding of sustainable practices through a variety of interdisciplinary learning experiences and projects. This learning was closely aligned with the Community Council’s ongoing environmental priorities, including initiatives to encourage increased tree planting within the local area. These efforts aim to mitigate the risk of flooding and landslides, which have the potential to impact local housing, infrastructure and road networks. Through this partnership, learners were able to make meaningful connections between their learning and real-life environmental challenges affecting their community.
Factors Affecting Progress This Session
Progress towards the planned improvement priorities was impacted by a period of leadership instability between August 2025 and December 2025 due to unforeseen circumstances beyond the school's control. Despite sustained efforts to progress key actions across all priorities, the pace of implementation and resulting impact were reduced in some areas. As a result, anticipated outcomes for several School Improvement Plan priorities were only partially achieved. 
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SCHOOL
	Quality Indicator
	How are we doing?
	How do we know?  (Evidence)
	School Self-Evaluation (1-6) *

	1.1 Self-Evaluation for Self-improvement
	1. School improvement has been better informed through better use of self evaluation strategies  






2. All staff, pupils, parents and partners are involved in improving the life and work of the school. 

	1. Increased engagement with surveys and feedback requests. Annual SQR had 47% of families respond to 1 question per day approach. 
Almost all families gave feedback during our Creativity Inspiring Learning Showcase as evidenced in feedback forms completed throughout the session  


2. 40% of parents returned a behaviour questionnaire after a concern was raised around behaviour by parents
A few parents took part in a working party to create an incident timeline to inform all parents of processes and procedures around behaviour as evidenced in Parent Council minutes
47% of the parent body agreed that they are currently given sufficient opportunities, 35% indicated that they would like more opportunities to contribute, and 18% felt that there are not enough opportunities currently in place.
	     







3

	1.3 Leadership of Change
This QI also focuses on the following aspects of empowerment:
· curriculum;
· improvement activities;
· parental and community engagement; and
· pupil participation.
	1. All staff are committed to change which results in improvements for learners. 



2. Leaders at all levels motivate and inspire others to sustain collective commitment to the shared vision of creativity and innovation     

	1. 96% of the OCTNE group report that their wellbeing had improved during session 25-26 as a direct result of changes implemented across the school.

2. Almost all feedback from parents demonstrates strong confidence that the school's learning showcases successfully reflect and promote the vision of Creativity Inspiring Learning. 
All respondents agreed that the showcase events demonstrated the school vision, with 35% strongly agreeing and 65% agreeing. 
	     



4

	2.3 Learning, teaching and assessment


	1. Quality of learners experiences has improved through teacher’s application of CLPL in LI and SC which are more effectively used for giving constructive feedback from peers and teachers





2. The learning environment is built on positive, nurturing and appropriately challenging relationships which lead to high-quality learning outcomes. 

	1. QA feedback from all class observations shows more skills based success criteria in literacy and numeracy across the school
Most learners are able to discuss what skills they are learning in literacy and numeracy lessons
Few parents report they know their children’s literacy and numeracy targets

2. 96% of the OCTNE group report that their wellbeing had improved during session 25-26 as a direct result of changes implemented across the school.


	   

3  



	3.1 Ensuring wellbeing, equality and inclusion
	1. All learners are supported in their wellbeing and staff are responsive to the wellbeing needs of individual children

















2. Data is used to target learners to ensure the best start for all. Staff are aware of attendance and SIMD information to be able to plan effective interventions

	1. All learners complete a SHANARRI wellbeing web bi-annually. 6% referrals to The Exchange for support, particularly more notably in the early years as evidenced in pastoral notes and Health and Wellbeing school tracker

100% of classrooms have a class charter, calm area, emotions lanyards, emotional check-ins. Outdoors, a calm cafe and a sensory area has been developed. A focus group of all learners across the school 93% said the quiet and calm spaces helped them regulate their emotions and 86% stated that the emotions lanyards helped them regulate. 62% of P1-7 said they had used the emotions lanyards

2. Attendance statistics demonstrate that the targeted Bright Starts initiative learners are all 94% or above. 71% of focus group have increased their attainment by 2 progress measures in literacy and numeracy.
All learners have reported that since attending Bright Starts sessions, they feel settled, calm and ready to start learning.      

	     







4

	3.2 Raising attainment and achievement
	1. Data is used to inform planning to ensure all children make progress in learning





















2. All learners are involved in decision making about what and how they will learn




3. Moderation has supported robust attainment decisions in listening talking  

	1. Across P1-7, in talking and listening, 94% of learners increased their attainment by 1 or more progress measures

Across P1-7, in reading, 86% of learners increased their attainment by 1 or more progress measures

Across P1-7, in writing, 88% of learners increased their attainment by 1 or more progress measures

Across P1-7, in numeracy, 88% of learners increased their attainment by 1 or more progress measures

All teacher termly evaluations identify next steps in learning. The following term planning documentation mirrors reinforcements to be done

2. 90% of learners agreed that they had a say in what they learned about each term. 90% also agreed they had a say in how they learn and present their learning    

3. 100% of teachers engaged in moderation activities as evidenced in moderation paper work uploaded to the Moderation Google Drive.
100% of staff agree that they have grown in confidence in making robust assessment decisions about learners' progress in listening and talking as evidenced in professional dialogue at a collegiate session.  

	     






4
















ELC
	
Quality Indicator
	How are we doing?
(Progress)
	How do we know?  
(Impact + Evidence)
	Establishment 
self-evaluation 
(1-6) *

	Leadership and management of staff and resources
	1. All staff feel empowered to make changes which impact positively on outcomes for all learners
	1. 100% of practitioners said they had experienced an increase in confidence in delivering opportunities for listening and talking through STEM following CLPL sessions and a transition project delivered by the PSDO provided further rich opportunity for development of inquiry and listening and talking skills     
	4


	Curriculum
	1. Our curriculum is responsive to all learners needs
	1. 100% of parents agreed that all staff take into account their child’s interests and individual needs, particularly when they are ‘The Curious Learner’
All ‘Curious Learner documentation is individually tailored to each child as evidenced in their planning documentation
	4

	Learning, teaching and assessment
	1. Staff use high quality interactions to extend and challenge learners thinking and learning some of the time



2. The balance of child initiated and adult initiated is effective some of the time to meet, in particular, developmental needs









3. Tracking of all learners progress and achievements has improved though the new planning approach as well as the development of a meta skills progression tracker
	1. CI inspection in August ‘26, highlighted some staff interactions could have been further extended, especially outdoors which resulted in missed opportunities to extend learning. 

2. CI inspection in August ‘26, highlighted a more balanced approach between child-led play and intentional planning would enable staff to tailor activities to children's interests and developmental needs. 
100% of parents agreed that all staff take into account their child’s interests and individual needs, particularly when they are ‘The Curious Learner’

3. The results from the focus group of learners showed each child on average made a 22% increase in collaboration skills and an 18.7% increase in communication skills, this was also reflected in the review of children’s developmental milestones
	3

	Nurturing care and support
	1. All learners feel safe, supported and cared for
	1. In a recent questionnaire, 100% of parents agreed with the statement: My child feels safe, supported and secure 
In the same questionnaire, 100% of parents also agreed that the ELC team create an inclusive environment where all children are respected and valued
The August ‘26 CI report recognised that ‘staff had a nurturing approach (which) has created a warm, welcoming, and secure environment.’ One parent told us (CI), "The staff are very approachable and friendly. If I have any issues or concerns, I feel very comfortable speaking with the staff, and they will always advise the best they can."  
	4

	Wellbeing, inclusion and equality
	1. Staff support the needs of all learners through universal and targeted support













2. Staff are more aware for the need to celebrate diversity and equality 
	1. Through the use of the CIRCLE literacy rich environment tool, between January and May ‘26, an improvement in effective practice and literacy oriented environment with rich experiences to promote listening and talking, exploring texts and mark making was observed through quality assurance processes and playroom observations. 
 
77% of indicators were noted as In place and working well, 22% as partially in place and 1% as areas for development. 

2. In playroom quality assurance observations, it was noted that staff had been responsive to the QIF documentation, though awareness raising resources being displayed and utilised such as experience of different languages and books displaying diversity in their characters
	4

	Children’s progress
	1. Staff effectively share learner progress with parents
	1. 100% of parents agree that they have had more conversations about their child’s development and their learning needs this session
100% of parents also agreed that they felt they were fully informed about their child’s learning, development and progress this session
Almost all parents have attended 80% or more Stay and Play sessions as evidenced in the photographic evidence and session registers
The August ‘26 CI report noted that,  ‘Staff continue to build relationships with families by regularly sharing information about children's learning both at home and within the setting. Much of this communication took place informally or through the Seesaw app.’ 
	4




Evaluation 6-point Scale
6 	Excellent
5 	Very Good
4 	Good
3 	Satisfactory
2 	Weak
1      Unsatisfactory



	Review of SIP | Priority 1 
Enabling Every Learner to Thrive in a Safe, Happy and Supportive Space Through OCTNE Implementation 

	Progress and Impact:
· By May 26, most learners will have scored at least the same or 1 point higher under their tracking for ‘Safe’, ‘Achieving’, ‘Nurtured’, ‘Respected’ as evidenced in their wellbeing wheels
· At least 75% of learners feel their wellbeing has improved since last session evidenced by comparing their SHANARRI Wellbeing web from May 25 to May 26
Analysis of learner wellbeing wheel data indicates positive progress across the targeted wellbeing indicators. By May 2026, 81% of learners had maintained or improved their score by at least one point in the Safe indicator. For Achieving, 78% of learners had maintained or improved their score, while 62% of learners had maintained or improved their score in Nurtured. The strongest outcome was seen in Respected, with 83% of learners maintaining or increasing their score.
These findings suggest that the majority of learners perceive their wellbeing to have remained stable or improved over the course of the year, particularly in relation to feeling safe and respected within the school community. While progress in the Nurtured indicator is evident, this remains the area with the greatest scope for further improvement and will continue to be a focus for ongoing nurturing approaches and targeted support.
· By May 26, evidence will be gathered to show all OCTNE Silver Award criteria are met, which will be verified through external assessment.
· Feedback from assessors reflects whole-school engagement and consistent practice.
At the time of writing this report, the body of evidence has been submitted for assessment and the outcome is currently pending. As a result, a full evaluation of the impact and success of this work cannot yet be determined. Once the assessment outcome is received, this will provide further evidence to inform the overall evaluation and next steps. 
· Pre/post session evaluations or survey show increase in staff and parent confidence and understanding of nurture principles increases

The evidence indicates that progress has been made towards this target, particularly in strengthening staff confidence and understanding of nurture principles. Anecdotal feedback and survey data gathered throughout the session provide strong evidence that staff have developed a greater understanding of nurturing approaches and feel more confident in applying these principles within their daily practice. This increased confidence is reflected in the quality of examples staff have provided of nurturing interventions and their ability to articulate the positive impact of these approaches on learners' wellbeing, engagement, and behaviour.
Parent survey data also demonstrates a growing awareness of nurture within the school community. A majority of parents (68%) reported that they understand the nurture principles and strategies used to support emotional wellbeing. This suggests that communication and engagement activities have been successful in helping many families understand the school's nurturing approach and the rationale behind key wellbeing initiatives.
However, the survey findings also identify an area for further development. While most parents reported an understanding of nurture principles, 18% stated they were not aware of these approaches and a further 4% reported that they did not fully understand them. This indicates that, although awareness is established among the majority of families, there remains a proportion of parents who would benefit from additional information, opportunities for engagement, and clearer communication about how nurture is embedded across the school.
· By December 25, all staff can articulate and demonstrate PACE principles in their practice, evidenced through observation during LTA/peer visits and playground observations.

The original target was for all staff to articulate and demonstrate PACE principles in practice by December 2025. Due to staffing changes during Term 2, the timescale was extended to May 2026. Despite this delay, strong progress has been made towards achieving the intended outcome.
A key strength has been the commitment to professional learning, with 100% of staff attending additional PACE CLPL delivered by the Principal Teacher during in-service sessions. This has been reinforced through the distribution and consistent use of PACE language lanyards, providing a visible and practical prompt to support implementation in daily practice.
Evidence from playground observations conducted by the Principal Teacher indicates that the majority of support staff are successfully applying a PACE approach when supporting pupils. Staff were observed using acceptance, empathy and curiosity to de-escalate conflict and respond to dysregulated behaviour, demonstrating an increased confidence in translating theory into practice. These interactions were effective in supporting positive outcomes for pupils and promoting emotional regulation.
Self-evaluation data gathered as part of the nurture review further evidences the impact of this work. Among support staff, 66% strongly agreed and 33% agreed that they can explain the four principles of PACE. In addition, 50% strongly agreed and 50% agreed that they understand how PACE supports positive relationships and wellbeing. Teaching staff demonstrated particularly high levels of confidence, with 100% strongly agreeing that they can explain the four principles of PACE and 100% strongly agreeing that they understand its role in supporting relationships and wellbeing.
Qualitative evidence from teaching staff also demonstrates a strong understanding of how PACE can be applied in practice. One example described a pupil becoming dysregulated, leaving the classroom, shouting, and refusing to return. Staff responded by remaining physically and emotionally available, using accepting and empathetic language such as, "I know you're having a hard time" and "I'll be here when you're ready." Once the pupil was calm, staff adopted a curious and empathetic stance to explore underlying feelings and identify future strategies. This example reflects effective use of the PACE principles and illustrates how staff are supporting emotional regulation while maintaining positive relationships.
· By December, PACE is referenced consistently in school communication, planning, and behaviour support strategies as evidenced through general observations.
Again, the timeframe for this work was extended to May 26 due to staffing changes in term 2. The evidence gathered indicates that good progress has been made and that PACE is becoming increasingly embedded within whole-school practice.
A significant indicator of this progress is the consistent use of PACE language lanyards by all teaching and support staff. The lanyards provide a shared language and practical reminder of the four principles, helping to ensure that PACE remains visible and accessible in day-to-day interactions with pupils.
Classroom observations undertaken by Psychological Services have provided further evidence of implementation in practice. These observations identified staff effectively using PACE approaches to support targeted pupils, demonstrating that the principles are being applied to meet individual needs. This is further reflected in child planning documentation, where PACE-informed approaches and strategies have been incorporated into planning statements, evidencing a clear link between theory, planning, and practice.
PACE has also been integrated into wider school systems and communication. The revised incident timeline, which has been shared with the parent body, incorporates PACE language and approaches. This demonstrates a commitment to ensuring consistency in how behaviour and wellbeing are understood and supported across the school community, while also strengthening shared understanding with families.
· 100% of QA observations in May 26 demonstrate evidence of nurturing approaches: safe spaces, visual supports, daily check-ins.
· Classroom audits show at least 80% of learning environments align with inclusive and nurturing practice indicators.
This success criteria was fully achieved and 80% superseded. Walk-round observations confirmed that all classrooms demonstrated key nurturing approaches. Every class had a clearly identified safe or calm space, labelled using signage created by the Nurture Citizenship Group, reinforcing a consistent whole-school commitment to nurture. While the design and layout of these spaces varied between classrooms, their presence was evident in all learning environments.
Visual timetables were displayed in every classroom and staff consistently explained these to learners during morning routines, supporting predictability and reducing anxiety. Daily check-ins were also observed across all classes, providing regular opportunities for learners to share feelings, build relationships, and identify any support needs.
In addition, all classrooms displayed Class Charters and staff were observed referencing both these and the school's values throughout the day. This demonstrates that nurturing principles are embedded within classroom practice and contribute positively to creating safe, supportive, and inclusive learning environments for all learners.
· PAThS and wellbeing conversations are embedded into the curriculum and visible in termly health and wellbeing planning.

This success criteria has been successfully achieved, with clear evidence that PAThS is embedded within both planned and responsive classroom practice. Review of termly planning across all classes confirms that PAThS lessons are consistently incorporated, ensuring a progressive and structured approach to developing learners' social, emotional, and wellbeing skills. Health and wellbeing outcomes are clearly mapped within planning, demonstrating that staff are systematically delivering the intended curriculum.
Beyond planned learning experiences, there is strong evidence that staff adopt a responsive approach to wellbeing. Feedback from teaching staff indicates that wellbeing conversations are not confined to discrete lessons but are integrated into daily classroom interactions. Staff regularly address emerging issues and concerns as they arise, adapting learning and support to meet the immediate needs of learners. This reflects a strong understanding of nurture principles and a commitment to supporting wellbeing in real time.
As a result, wellbeing is viewed not as a standalone programme but as an integral part of everyday learning and teaching. The combination of structured PAThS delivery and responsive, learner-centred practice demonstrates that wellbeing is embedded within the culture of the school and is effectively supporting learners' emotional development, relationships, and readiness to learn.
· At least 75 % of staff will be able to give examples of how a nurturing approach has led to better outcomes for learners evidenced in reflective journal. 
· At least 80% of selected learners can describe strategies in place for their wellbeing and explain how these have helped them
The target was exceeded, with 83% of staff providing clear examples of how nurturing approaches had positively impacted individual learners or groups of children. The range and quality of responses demonstrate that staff not only understand nurturing principles but are able to apply them effectively in practice to improve learner wellbeing, engagement, and readiness to learn.
Staff examples highlighted a strong focus on relationship-based practice, emotional regulation, and responsive support. Examples included providing time and space for dysregulated learners to self-regulate through the use of calm areas, sensory resources, and supportive conversations; using trusted relationships and reassurance to reduce anxiety; and adapting approaches to meet individual needs through active listening and personalised support. Several responses demonstrated how staff successfully de-escalated challenging situations, enabling learners to re-engage with learning, manage emotions more effectively, and experience positive outcomes.
The impact of nurturing practice was also evident through preventative and universal approaches. Staff identified the positive contribution of initiatives such as Bright Starts Club in supporting children to begin the day calmly and positively, while playground nurture spaces and the Calm Café were recognised as effective environments for supporting conflict resolution, emotional regulation, and wellbeing.
Importantly, 86% of learners’ feedback corroborated staff reflections. Children were able to articulate specific nurturing actions taken by staff, including helping them identify strategies to calm down, suggesting ways to overcome difficulties, listening to concerns, directing them to supportive spaces such as the calm corner, using regulation tools such as traffic lights, and communicating in a calm and respectful manner. This alignment between staff and pupil perspectives provides strong evidence that nurturing approaches are experienced consistently by learners and are having a meaningful impact on their daily school experience.
Overall, the evidence suggests that nurturing practice is embedded within staff interactions and is contributing to improved emotional wellbeing, stronger relationships, increased self-regulation, and greater engagement in learning. The fact that children can readily identify and describe these approaches further demonstrates their visibility, effectiveness, and positive influence across the school.
· 100% of the group can explain what Nurture is

The target was largely achieved, with 93% of surveyed group members demonstrating a clear understanding of nurture. These learners were able to explain that nurture helps children feel safe, cared for, and ready to learn, reflecting a strong understanding of the key principles and purpose of a nurturing approach.
However, the target was not fully met, as 7% of learners held a more limited view, describing nurture solely as support for children when they are hurt. While this response demonstrates some awareness of nurture as a source of care and support, it does not reflect the broader understanding that nurture is a universal approach that promotes wellbeing, relationships, inclusion, and readiness to learn for all children.
The small gap identified suggests a need for continued reinforcement of nurture principles to ensure all learners recognise nurture as a proactive, whole-school approach rather than a response to specific incidents or difficulties.
· At least 80% of the OCTNE group feel they have been listened to and have affected change within the school
This success criteria was significantly exceeded, with 96% of the surveyed OCTNE group reporting that their wellbeing had improved during the session as a direct result of changes implemented across the school. This high level of positive feedback demonstrates that learners not only feel listened to but can clearly identify the impact of their contributions on school improvement.
Feedback from the group highlighted several initiatives that originated from learner voice and have since become established aspects of school life, including the Calm Café, daily check-ins,emotions lanyards and improvements to playground experiences. Learners recognised these developments as having a positive influence on their wellbeing, indicating that their ideas have been valued, acted upon, and translated into meaningful change.
· At least 60% of parents feel they have been listened to and have affected change within the school
This success criteria was not met. Feedback from the parent body in response to the question on whether they feel provided with sufficient opportunities to share their views and contribute to positive change indicates a mixed level of satisfaction. While just under half of respondents (47%) agreed that they are currently given sufficient opportunities, a significant proportion (35%) indicated that they would like more opportunities to contribute, and 18% felt that there are not enough opportunities in place.
Overall, the results suggest that although existing consultation and engagement approaches are reaching a proportion of families effectively, there is clear scope to strengthen and broaden opportunities for parental voice. The level of demand for increased involvement highlights a positive willingness from families to engage more actively in school improvement processes, while also indicating that current mechanisms may not yet be fully inclusive or visible to all. This provides a clear direction for development in enhancing communication, accessibility, and the range of opportunities for meaningful parental participation.
· At least 60 % of parents will be able to explain the positive impact a nurturing approach has had on their child 
The school has strengthened its nurturing approach through the development of staff knowledge and the implementation of strategies designed to support the emotional wellbeing of all learners, including Calm Corners, Emotion Lanyards, PACE language, and calm spaces. 
Parent feedback indicates that awareness of these approaches is developing, with 67.9% reporting that they are aware of the strategies but are unsure how they are used in practice. A smaller proportion of parents (4.3%) reported a full understanding of the nurture principles and strategies, while 17.9% indicated that they were not aware of them. 
These findings suggest that, although nurture approaches are becoming increasingly visible within the school, there is a need to further strengthen communication and engagement with families to improve understanding of how these strategies support children's emotional wellbeing. Increasing parental awareness will be an important next step in ensuring a shared understanding of the school's nurturing ethos and practices.
· Matters arising during the session linked to Nurture Approaches: Parental Engagement and Response to their Voice
At a Parent Council Meeting in January 2026, parents raised concerns regarding what they perceived to be frequent incidents of bullying behaviour within the school. Of the nine parents present, almost all reported that their child's wellbeing had been negatively affected by the behaviour of other pupils. Parents also indicated that they lacked clarity about the school's procedures for responding to bullying incidents.
In response, the school undertook a review of its Anti-Bullying Policy and procedures, involving both children and parents. Surveys were distributed to gather stakeholder views. While the overall parent survey achieved a 40% response rate, participation fell to 23% for questions specifically relating to bullying incidents affecting respondents' own children. 
The parent survey findings broadly reflected the concerns raised at the Parent Council meeting, particularly regarding the impact of bullying behaviours and a lack of understanding of school procedures. Twelve parents volunteered to support the development of a clearer process for managing behaviour and bullying-related incidents. However, only 16% of these volunteers attended the working group session. This low level of engagement suggests that while parents expressed concern, sustained participation in collaborative improvement work was limited.
The children's survey provided a more mixed picture of pupil experiences. While 58% reported feeling positive about behaviour in their class always or most of the time, this also indicates that a significant minority do not consistently share this view. Similarly, 63% reported feeling safe and happy in the playground always or most of the time, suggesting that over one-third of pupils may experience concerns about playground interactions. Only 60% believed that children follow school rules always or most of the time, highlighting further scope for improvement in behaviour across the school. Positively, 95% of pupils stated that they definitely knew, or thought they knew, who to approach if someone was being unkind, indicating that support systems and reporting routes are generally well understood.
To strengthen wellbeing and promote positive relationships, the Nurture Citizenship Group developed several initiatives, including classroom Calm Area signage, emotion lanyards, a Playground Charter and a dedicated calm area in the playground. These actions demonstrate a proactive approach to supporting emotional wellbeing and positive behaviour, although their long-term impact has not yet been formally evaluated.
Following the development of an Incident Timeline and procedures document, this information was shared with all parents in May 2026. No further feedback was received. It cannot be assumed that a lack of response equates to 100% agreement meaning further consultation or evaluation will be required to determine the extent to which parental confidence in the school's procedures has improved.

This session, the school prioritised the development of its nurturing approach and the evidence required to achieve the Silver Nurture Award. As a result, capacity to gather evidence for Gold Rights Respecting Schools reaccreditation was limited, leading to the accreditation lapsing.
Despite this, many rights-respecting principles remain evident through the school's nurturing ethos, including learner voice, participation, inclusion, and wellbeing. Moving forward, there is an opportunity to align our Rights Respecting Schools work more closely with our nurture journey, recognising the strong links between both approaches.

	Next Steps:
· The small gap identified suggests a need for continued reinforcement of nurture principles to ensure all learners recognise nurture as a proactive, whole-school approach rather than a response to specific incidents or difficulties.    
· Parent understanding is positive but not yet universal, highlighting a clear next step in ensuring that all families feel informed, involved, and confident in the nurturing approaches that support their children's wellbeing and learning. 
· Maintain and strengthen our commitment to children's rights while continuing to work towards the Gold Nurture Award.



























	Review of SIP | Priority 2
Enabling Every Learner to be Supported and Challenged Through a Relevant and Coherent Curriculum 

	Progress and Impact:
     
· At least 75% of the focus group of learners will feel they have been involved in making decisions about what they will be learning as evidenced by a short questionnaire 
· 100% of staff will show an increase in knowledge about current educational thinking and curriculum design evidenced by questionnaires 
Professional dialogue and PRD conversations with teaching staff evidence that 100% demonstrate an increased knowledge and understanding of current educational thinking and curriculum design in relation to the refreshing of the Scottish curriculum. This is evident through their ability to articulate key principles, apply them in planning, and reflect on practice. The consistency of this improvement suggests that professional learning opportunities have been highly effective, leading to greater coherence in curriculum rationale and a more informed, reflective approach to pedagogy across the team.

· 100% of identified gaps are included in new curricular plans as evidenced through comparison of new formats including identified content required to be included
· 100% of staff are confident in using the planning documentation evidenced by professional dialogue during planning QA 
The release of refreshed curriculum information and guidance has had a direct and positive impact on the strategic direction of our curriculum planning. Rather than making isolated additions to address identified gaps, we adopted a more responsive and considered approach — reviewing and reshaping planning content on an annual basis, adjusting direction, embedding relevant elements, and redesigning content where necessary. This reflects a commitment to coherence and quality and demonstrates the school's capacity to engage critically with emerging national guidance rather than waiting passively for final direction.
This proactive stance has positioned us well to respond meaningfully to the full release of guidance and documentation in June 2026. When available, we will be equipped to undertake a comprehensive refresh of our curriculum documentation — revisiting planning frameworks, teaching and learning approaches, and assessment practices to ensure these are fully aligned with the expectations and principles of the refreshed narrative. This next phase will allow us to move from anticipatory adjustment to purposeful, evidence-informed redesign, embedding the values and ambitions of the refreshed curriculum across all aspects of our practice.

· At least 75% of stakeholders have better knowledge about the content of the curriculum as evidenced in learning conversations and through our curriculum rationale and school vision (Maintenance Agenda)
This success criteria has been achieved. Evidence gathered indicates that learners have a strong understanding of the curriculum and are actively engaged in discussions about its content and development. In a learner survey, 90% of respondents agreed that they were consulted about Interdisciplinary Learning (IDL) themes each term and had opportunities to discuss and suggest learning experiences. This level of involvement demonstrates that learners are aware of and understand the content and purpose of their learning, supporting the conclusion that knowledge of the curriculum has improved.
Increasing awareness of the Curriculum Rationale with our stakeholders was identified as a next step within the Maintenance Agenda for this session, learner discussions demonstrated a growing understanding of its content.
Evidence was gathered through assemblies led by the Head Teacher, which focused on each aspect of the refreshed Curriculum Rationale. These assemblies provided learners with regular opportunities to explore and reflect on the key elements of the curriculum. When asked to identify activities, learning experiences and events linked to each area of the Curriculum Rationale, mixed-age groups of learners were able to provide at least three examples for every area. This demonstrates that learners can make meaningful connections between their experiences and the school's curriculum framework.
Overall, the evidence indicates that stakeholder knowledge of the curriculum has improved and exceeds the target of 75%.
· Our Curriculum Design and Rationale Promotes our School Vision
Feedback from parents demonstrates strong confidence that the school's learning showcases successfully reflect and promote the vision of Creativity Inspiring Learning. All respondents agreed that the showcase events demonstrated the school vision, with 35% strongly agreeing and 65% agreeing. 
This positive feedback suggests that the learning experiences provided throughout this session have effectively engaged learners in creative, meaningful, and relevant contexts. Through topics such as Our Community, Enterprise, and Sustainability and Rainforests, learners have been given opportunities to develop a wide range of skills while applying their learning in authentic and purposeful ways. 
The unanimous positive response indicates that parents recognise the value of the Showcases in celebrating learner achievement and providing clear evidence of creativity, engagement, and high-quality learning across the curriculum.
· Through a survey, at least 80% of stakeholders feel the curriculum meets the needs of learners
Feedback from parents indicates a very positive perception of the school’s curriculum, with 93% agreeing that it effectively supports their child’s development of a broad range of skills, knowledge, and attributes. This high level of agreement suggests that the curriculum is well understood and valued by the majority of families, and that it is successfully providing learners with a broad and balanced educational experience. 
A survey of parents indicated a clear preference for the school’s curriculum priorities. A majority (64%) would like a stronger focus on developing the IDL curriculum, while Reading and Writing were both selected by 18% of respondents. This suggests that, although literacy remains important, there is significantly stronger parental interest in the broader interdisciplinary learning offer.
These findings are broadly aligned with quality assurance observations from the Education Manager, particularly in relation to reading. The observations highlight the need to strengthen learning and teaching approaches that promote deeper thinking through effective questioning, improve the use of learner responses as a basis for assessment, and ensure consistent opportunities for learner agency across the school. This alignment between stakeholder feedback and internal evaluation suggests a coherent direction for development, particularly around enhancing pedagogical practice to support higher-order thinking and more meaningful learner engagement.

	Next Steps:
· Undertake a comprehensive review and refresh of curriculum planning documentation in line with the June 2026 Curriculum Improvement Cycle guidance
· Deepen learner agency through effective questioning and understanding of skillsacross the curriculum

	Review of SIP | Priority 3
Enabling Every Learner to be Supported and Challenged, Improving Writing Attainment 

	Progress and Impact:
Progress towards addressing this priority was significantly affected by several unforeseen factors. Staff absence and changes impacted the capacity to implement planned actions consistently. In addition, an unexpected increase in concerns relating to learner behaviour across the school required a substantial shift in focus and resources.
As a result, Priority 1 expanded beyond its original scope, necessitating additional collegiate and in-service time to support the development of nurturing approaches and behaviour strategies. While this reduced the pace of progress in some aspects of this priority, the school's responsive approach ensured that emerging needs were addressed effectively. The work undertaken strengthened staff understanding and practice in relation to nurture and behaviour, providing an important foundation for improved learner wellbeing and engagement. Further detail on the impact of this work can be found within the evaluation of Priority 1.
Ensuring learners' wellbeing and meeting their basic needs for safety and security has a positive impact on their readiness to learn. By prioritising nurturing approaches and creating a supportive learning environment, learners will be better able to engage in learning, build positive relationships, and participate more fully in school life. This increased sense of wellbeing and belonging provided a strong foundation for improved engagement, achievement, and attainment.
· All staff have a baseline assessment level and understanding of learners needs in writing
All staff completed a writing assessment in Term 1, enabling teachers to accurately identify each learner’s current stage in writing development and determine appropriate next learning steps. This provided a consistent baseline across the school, strengthened teachers’ understanding of learning achievement, and supported more targeted planning and intervention to accelerate progress in writing.
· All staff have consistent expectations across the school 
The consistent use of the Argyll and Bute Literacy Planning document by all staff supported a coherent and progressive approach to the planning, teaching and assessment of writing skills across the school. Specific writing benchmarks were clearly identified within the annual Curriculum Planning Overview, ensuring that expectations for learning were explicit and aligned across stages. Quality assurance of planning confirmed that all class teachers followed the agreed benchmarks, resulting in greater consistency in learners’ experiences, improved progression in writing skills, and increased confidence that assessment and learning were aligned with curricular expectations.
· 100% of staff will report an increase in confidence in the areas they have identified as needing developed
At the time of writing this, PRD conversations are yet to conclude, therefore further evidence will be inserted. 

· At least 80% of learners can identify the skills they are developing through the success criteria
· At least 80% of learners can accurately assess their own writing 
Learner conversations indicate positive progress in the development of learners’ understanding and use of skills-based language. Increasingly, learners are able to articulate the skills they are developing, discuss their learning using appropriate vocabulary, and identify areas for improvement. This suggests that a greater emphasis on skills-based learning is helping learners become more reflective and aware of their own progress. While this is not yet consistent across all stages and learners, skills-based terminology is becoming more embedded in discussions about wider learning experiences. In particular, learners in P5–7 demonstrate a stronger understanding of metaskills and are increasingly able to make connections between these skills and their learning.
· At least 50% of ELCC learners engage with mark making activities each day 
This success criterion has been successfully exceeded, with most ELCC learners now engaging in mark-making activities on a daily basis. Evidence from observations demonstrates that mark making has become a well-established feature of the learning environment, with learners regularly accessing a range of opportunities including sign-in activities, painting, sand play, outdoor mark making with sticks, and other creative media. The increased frequency and variety of mark-making provocations provided by staff have contributed to high levels of learner engagement and supported the development of early writing skills. As a result, mark making is becoming increasingly embedded within daily practice, creating rich opportunities for learners to develop confidence, creativity and fine motor skills across a range of contexts.
· At least 80% of staff report increased confidence in making assessment decisions  
· A reduction in the number of children who sit at ‘same’ on XBRA progress over the year 
Evidence suggests positive progress towards this success criterion. Analysis of XBRA Progress Over Time data shows a 15% reduction in the number of learners in P2–P7 remaining at ‘Same’ in writing between June 2025 and June 2026. Similar improvements are evident across other areas of literacy, with reductions of 3% in Listening and Talking and 6% in Reading. These decreases indicate that staff are identifying and evidencing learner progress more effectively, resulting in more accurate and responsive assessment decisions. While the data does not directly measure staff confidence, the improved progression profile across literacy provides a strong indication that moderation activities, professional dialogue and assessment practices have strengthened staff understanding of standards and expectations. This suggests that staff confidence in making robust assessment decisions has increased, contributing to more accurate tracking of learner progress and attainment.
· At least 80% of parents feel they know their child’s strengths and next steps in writing 
This success criterion has not yet been achieved. Due to reduced capacity during the session, planned work to strengthen parental understanding of their child’s strengths and next steps in writing was not fully implemented. As a result, there is insufficient evidence to determine whether the target of 80% of parents feeling informed about their child’s progress in writing has been met. This has highlighted the need for a more consistent and systematic approach to target setting, tracking progress, evaluating learning and communicating next steps with parents. 
Developing these practices will be a key focus within ‘The Curriculum’ improvement priority next session, with the aim of improving learner ownership, strengthening parental engagement, and ensuring parents have a clearer understanding of their child's achievements and areas for development in writing.

	Next Steps:
· Strengthen learner ownership of writing through consistent target setting and self-evaluation practices.
Develop a whole-school approach to setting, reviewing and evaluating writing targets, ensuring learners can clearly identify their strengths, next steps and the skills they are developing. This should build on the progress already made in learners' use of skills-based language and metacognitive understanding, with a particular focus on achieving greater consistency across all stages.
· Improve parental engagement and understanding of progress in writing.
Establish clear systems for sharing learners’ writing targets, progress and next steps with parents throughout the year. This should include regular opportunities for parents to understand their child's achievements and areas for development in writing, supporting stronger home-school partnerships and enabling progress towards the target of at least 80% of parents feeling well informed about their child's learning.












	Review of SIP | Priority 4 
Education Vision and Strategy – Our Children, Their Future – Thriving Together 

	Progress and Impact:
· All (100%) schools/establishments will report at QI visit 1 (2025) at least one way the refreshed OCTF has been shared with staff, pupils and families.
Kilcreggan Primary School and ELCC have engaged in a range of activities to raise awareness and promote understanding of the refreshed Our Children, Their Future: Thriving Together strategy amongst stakeholders.
In March 2025, the strategy was prominently displayed during Parent Evening, providing families with an opportunity to engage with the document and discuss its relevance to the school's work. Following this event, key sections of the strategy remained on display in the main school foyer until October 2025, ensuring continued visibility for pupils, families and visitors. During a visit to the ELCC in Term 4, the Early Years Education Manager highlighted the display as the first example she had observed within a school setting, providing positive affirmation of the school's proactive approach to promoting the refreshed strategy.
Further engagement took place at the Parent Council meeting in May 2025, where the five key priorities were explored in detail. Discussions focused on how existing school and ELCC practices already aligned with these priorities, helping parents to make meaningful connections between the local improvement agenda and the wider strategic vision for education across Argyll and Bute.
The June 2025 School and ELCC Newsletter introduced the refreshed strategy to the wider school community, highlighting that pupils, staff and Parent Council representatives had contributed to the consultation and development process. The newsletter clearly outlined the five strategic priorities.
This communication reinforced stakeholder ownership of the strategy and emphasised its relevance to the experiences and aspirations of children and young people within the school and ELCC.
Building on this initial engagement, the strategy was revisited in the January 2026 Newsletter. Parents and stakeholders were encouraged to access the document through a direct link and QR code, enabling them to explore the strategy in greater depth and consider how the school and ELCC were contributing to the shared vision of helping every child thrive. 
· Most (75%-90%) of schools/establishments will have at least one upload on the digital sharing site
· All (100%) of schools/ establishments will have at least one upload on the digital sharing site illustrating OCTF in school/ establishment context
· Most (75%-90%) of schools/ establishments will have 2 or more uploads on the digital sharing site illustrating OCTF in context

· [bookmark: _heading=h.b1nn8lybv57a]Evidence of Engagement with Our Children, Their Future: Thriving Together Through the Digital Sharing Platform
The above success criteria relating to the use of the digital sharing platform have been successfully achieved. Throughout the session, the school has actively engaged with the implementation of Our Children, Their Future: Thriving Together (OCTF) and has evidenced this through contributions to the online sharing site. At least two examples of practice have been uploaded, exceeding the minimum expectation of one upload and demonstrating ongoing engagement with the strategic priorities within the school context.
During Term 1, a key focus was raising awareness and understanding of the OCTF strategy amongst learners. Learners engaged with age-appropriate materials, including videos introducing the five key priorities, and participated in class discussions to identify and explore the key messages within the document. This enabled learners to develop an understanding of how the strategic priorities relate to their own experiences in school and helped establish a shared language around the vision.
As the session progressed, opportunities were created for pupils to recognise and articulate examples of the priorities in action. In particular, evidence of Ambitious Learners was highlighted through interdisciplinary learning activities, with pupils identifying how challenge, creativity, problem-solving and learner agency were reflected in their learning experiences. This work contributed to a stronger learner understanding of the links between classroom practice and the wider educational vision.
A review of the School Improvement Plan demonstrates a clear and deliberate alignment with the priorities identified within OCTF. School priorities were mapped directly against the strategic themes, ensuring that improvement activity contributed to both local and authority-wide aspirations:
· Priority 1: Nurtured Learners and Lifelong Learners through enabling every learner to be supported and challenged through a relevant and coherent curriculum.
· Priority 2: Ambitious Learners and Connected Learners through enabling every learner to be supported and challenged through a relevant and coherent curriculum.
· Priority 3: Ambitious Learners through a focused approach to improving writing attainment.
· Cluster Priority: Ambitious Learners and Best Start for Learners through raising attainment in Listening and Talking across the HALCO Cluster.
The evidence uploaded to the digital platform illustrates how the school's improvement priorities are being translated into practice and provides clear examples of OCTF within the school and ELCC context. This process has supported reflection on progress, facilitated the sharing of effective practice, and strengthened connections between school improvement activity and the wider strategic vision.
Evaluation indicates that engagement with the digital sharing platform has moved beyond compliance with the measure and has become a valuable tool for evidencing impact, celebrating effective practice and promoting a shared understanding of the OCTF priorities amongst staff, learners and stakeholders. The school's strong alignment between strategic planning, classroom practice and evidence-sharing demonstrates a clear commitment to embedding the principles of Our Children, Their Future: Thriving Together across all aspects of school life.
· All (100%) of EMs will report observing OCTF in context across all school visits
· All (100%) of ESOs will report observing OCTF in context across all ELC visits
To sustain and build upon understanding of the 5 key priorities, photographic evidence of learning has been incorporated into a prominent display within the main hall. The display illustrates how classroom and ELC activities, school and ELC initiatives and wider achievements contribute to the 5 key priorities. This visual representation has helped to make the strategy more accessible and relevant to learners, staff and visitors, while reinforcing a shared understanding of how the school's work supports the aspirations outlined within Our Children, Their Future: Thriving Together.
· Most (75%-90%) of parents/carers surveyed report knowing about Our Children, Their Future
Following the launch of Argyll and Bute's refreshed Education Strategy, Our Children, Their Future: Thriving Together, the school has taken steps to raise awareness of the document through a range of communication channels, including newsletters, Parent Council meetings, school displays, and Open Day events. Feedback indicates that 44.8% of parents who were aware of the strategy had accessed information through these school-based channels, demonstrating that these approaches have been effective in promoting the key messages of the strategy. 
However, responses also identified that 55.2% of parents remain unaware of the document, highlighting the need for continued communication and engagement to ensure that all families understand the vision and priorities that underpin education across Argyll and Bute. Moving forward, the school will continue to explore opportunities to increase awareness and strengthen parental engagement with the strategy.

· All (100 %) of staff can identify OCTF 5 key priority areas
This success criterion has been achieved. All staff (100%) were able to accurately identify the five key priority areas outlined in OCTF: Thriving Together. This demonstrates a clear understanding of the framework's priorities across the staff team and confirms that the target has been fully met. 

· Most (75-90%) of pupils can identify OCTF 5 key priority areas
This success criteria was not met. A focus on explaining our curriculum rationale fully from our maintenance agenda and staffing issues impacted in the depth of approach needed to support the awareness raising of the 5 key priorities. However, a survey of all learners highlighted that almost all learners demonstrated an understanding, with 91% identifying between three and five priorities and a further 6% successfully identifying all five. This indicates that the vast majority have developed a good awareness of the OCTF key focus areas. Further reinforcement will help deepen understanding and support all pupils in recalling all five priorities confidently. 

· Most (75%-90%) of pupils can talk about what the 5 key priority areas look like in their school.
To further develop learners' understanding of the Our Children, Their Future: Thriving Together priorities, a whole-school assembly was held in which groups of learners of all ages were allocated one of the five key priorities. Learners worked collaboratively to identify and discuss what each priority looked and sounded like within their classrooms and across the wider school community.
Evaluation of this activity demonstrated a strong level of learner awareness and understanding. Following discussion of each priority descriptor, every group was able to provide at least two relevant examples of learning experiences, approaches or activities that aligned with the priority they had been assigned. This evidenced that learners were able to make meaningful connections between the strategic priorities and their day-to-day experiences in school.
The activity highlighted that pupils are increasingly able to articulate how their learning experiences contribute to wider educational priorities. This demonstrates growing learner ownership and engagement with the vision and provides a strong foundation for further pupil involvement in evaluating and shaping school improvement priorities.


	Next Steps:
· Deepen engagement with learners and families to further develop a shared understanding of what the five priorities look like in practice within the context of Kilcreggan Primary School and ELCC.
· Implement the 2026-27 aspects of the SIP plan detailed in last session’s SIP plan














	Review of Priority | Cluster
Raising Attainment in Listening & Talking Across the HALCO Cluster 

	Progress and Impact:
· 90% of learners make at least one XBRA level of progress in Listening and Talking by June 2026, tracked through school data and cluster moderation.
The success criteria has been successfully achieved and exceeded. By June 2026, 93% of learners had made at least one XBRA level of progress in Listening and Talking, surpassing the school target of 90%. The data also demonstrates that progress was not limited to the minimum expected level, with 52% of learners exceeding one level of progress, including 47% who increased by two XBRA levels and 5% who increased by three levels. This indicates that the approaches used to support Listening and Talking have been effective in promoting sustained and accelerated progress for the majority of learners. Ongoing tracking through school data and cluster moderation provides confidence in the reliability and consistency of these attainment judgements.  

· Increase in P1 - (increase from 75%), P4 – (increase from 77%), P7 – (remain consistent) by June 2026.
This success criteria has been successfully achieved. Attainment increased significantly at both P1 and P4, exceeding the improvement targets set for June 2026. At P1, 89% of learners achieved Early Level, representing a 14 percentage point increase from 75% last session. At P4, 90% achieved First Level, an increase of 13 percentage points from 77% last session. 
Attainment at P7 remained broadly consistent, with 78% of learners achieving Second Level, showing a small increase of 1 percentage point. These results demonstrate strong progress in the early and middle stages of the school, with sustained attainment at P7. The significant gains at P1 and P4 suggest that targeted approaches to teaching and learning have had a positive impact on learner achievement across the school.

· Increased confidence and engagement in classroom talking and listening skills for almost all children and young people through learner surveys
The survey results indicate that most children demonstrate positive engagement with listening and talking activities and perceive themselves as having strong skills in several key areas. 
Strengths are particularly evident in listening behaviours, with 90% of children reporting that they always or most of the time listen carefully when others are speaking, and 89% stating that they wait their turn to contribute during class or group discussions. 
A majority of learners also rated themselves positively in their ability to listen in class (62%), use new vocabulary when speaking (66%), explain their ideas clearly (66%), and retell stories or experiences effectively (77%). 
However, the success criterion was only partially achieved, as confidence levels remain mixed. While 54% of children rated themselves highly confident in their listening and talking skills, 21% identified themselves as having low confidence. These findings suggest that classroom approaches are supporting engagement and the development of key communication skills for most learners, but further work is required to build confidence and participation among a significant minority of children. 

· Quality assurance observations, peer observations and self evaluation will evidence improved pedagogical practices and confidence in assessing Listening and Talking for all teachers and nursery practitioners by June 2026 
Across lessons, there was strong evidence of effective teaching of listening and talking skills through purposeful planning, active learner engagement, and skilled teacher facilitation. Listening and talking activities were meaningfully linked to curriculum learning, providing learners with authentic opportunities to develop communication skills within relevant contexts. Teachers actively supported discussions by circulating during tasks, offering timely guidance and clarification that helped sustain engagement and deepen understanding.
A particular strength observed was the use of questioning to assess both listening and understanding. Learners were regularly required not only to share their own ideas but also to recall and explain the contributions of their partners, encouraging active listening and accountability. The co-construction and revisiting of success criteria evidenced in most classes ensured that learners had a clear understanding of what effective listening and talking looked like, while individual feedback linked directly to these criteria helped learners reflect on and improve their skills. The use of a randomiser and increasingly challenging questions further promoted high levels of participation, critical thinking, and learner confidence.
Across lessons, misconceptions were addressed promptly through effective questioning and follow-up discussion, enabling learners to clarify their thinking and extend their responses. Learners were appropriately challenged and highly engaged, demonstrating a positive learning culture in which listening and talking were valued as key tools for learning. 
· All teachers will demonstrate increased consistency in expectations and professional judgement in Listening and Talking across cluster schools by June 2026.
Across Kilcreggan Primary School, there is a more consistent approach to assessment decisions based on the understanding of talking and listening benchmarks and moderation/professional dialogue during peer observations.

· At least 75% of families across the cluster engage with one or more school-supported Listening and Talking resources or activities (e.g., Bookbug, story packs, reading aloud sessions) within the school year, as measured through surveys, sign-ups, or home learning logs.
Engagement with Bookbug sessions at Kilcreggan ELCC has varied throughout the year, with parental attendance ranging from 25% to 75% across the five sessions delivered. Attendance was 63% in September 2025, 25% in November, 75% in March 2026, 38% at the first May session, and 75% at the second May session, resulting in an overall average attendance rate of 50%.
While attendance levels were inconsistent, the data indicates that when families were able to attend, engagement was strong. The fluctuations appear to reflect practical barriers rather than a lack of interest, as several parents work full-time or have limited access to extended family support to enable attendance during the day. In response to this, sessions were offered at different times, including both morning drop-off and afternoon pick-up periods, to maximise opportunities for family participation.
The variation in attendance highlights the ongoing challenge of engaging all families in daytime events. However, the strong attendance at several sessions suggests that flexible approaches to scheduling can have a positive impact. Moving forward, consideration will be given to exploring additional methods of engagement and alternative timings to further increase accessibility and participation for all families.
· Parents report increased confidence in supporting their child’s listening and talking development at home, through termly feedback, parent workshops, or informal check-ins. 
The school has prioritised the development of learners' Listening and Talking skills, with a focus on active listening, turn-taking, confidence in speaking, the use of increasingly rich vocabulary, and the ability to explain ideas clearly. 
Feedback from parents indicates that this focus has had a positive impact, with 71.4% reporting that their child's listening and talking skills have improved over the course of the year. This suggests that the strategies and learning experiences implemented have been effective in supporting the development of key communication skills. 
While 21.4% of parents were unsure and 7.1% did not feel their child's skills had improved, the overall feedback demonstrates positive progress in this area. 
Moving forward, the school will continue to build opportunities for learners to develop and apply their listening and talking skills across the curriculum while ensuring that progress is clearly communicated and evidenced for families.

	Next Steps:
· Develop literacy through learner agency and high-quality pedagogy: Build on the significant improvements in Listening and Talking by extending effective approaches into reading and writing. Increase learner agency through goal setting, self-assessment, reflection, and choice, while continuing to strengthen teacher expertise in literacy pedagogy, assessment, and moderation to ensure consistently high-quality learning experiences and improved attainment across all stages.
· Strengthen confidence, participation, and family engagement: Increase opportunities for learners to develop confidence and independence in communicating their ideas, particularly those who report lower levels of confidence. Further enhance family engagement in literacy by providing flexible and accessible opportunities for participation, alongside clear communication about learner progress and practical strategies to support learning at home.

































	Review of SIP | ELCC

	Progress and Impact:
At the beginning of the session, Maureen King, ELC Cluster Lead Practitioner, led a literacy improvement project focused on developing early listening and talking skills alongside practitioner confidence and pedagogy. 
· Increased confidence and engagement in talking and listening skills
· Improved collaboration, turn taking and engagement in paired and group-based activities
· 100% increase in practitioner confidence
Staff reflection and self-evaluation identified a range of impactful refinements to practice, including the use of clearer, more child-friendly instructions, the consistent use of sequencing language such as “first” and “next,” and deliberate pauses to allow children time to process and respond. Practitioners also increased purposeful eye contact, strengthened the use of whole-group and named instructions to support engagement, and reduced background noise during listening and talking activities to enhance focus.
The impact of these approaches has been clearly observed in learner behaviour and engagement. Children are now more able to access new learning experiences, with an improved ability to understand and follow the rules of games more quickly. There has been an increase in engagement during storytelling and free play narratives, alongside improved turn-taking in group discussions. Learners are also demonstrating stronger listening behaviours, including sustained attention and increased responsiveness when their name is used. 
In addition to the above project, as part of the Cluster priority to improve teaching and learning in Listening and Talking at Early Level, Kilcreggan Primary Principal Teacher, Paul Malcolm, built on his STEM secondment experience to collaborate with ELCC staff on a STEM-focused project during Terms 3 and 4. This partnership strengthened cross-sector working and provided a meaningful context for developing early communication skills through STEM learning experiences.
The project supported practitioners in embedding more purposeful opportunities for listening and talking within play-based STEM activities, helping to enhance both learner engagement and practitioner confidence. Early indications suggest that learners were more motivated to communicate their thinking, explain ideas, and work collaboratively, while staff benefitted from shared professional dialogue and modelling of effective practice. Overall, this collaboration has contributed positively to the Cluster priority by linking STEM learning with improved outcomes in Listening and Talking at Early Level.
· Observed and recorded evidence of use of subject specific language
· Improved capacity to respond to and ask subject specific questions as well as evaluating and explaining processes and experiences
· Evidence of Listening and talking through STEM provocations to be evidenced in ELC planning and Pupil learning journals
· 75-100% increase in formation of lower-case letter,  in use of mark making to share ideas and progress in writing milestones
· Observation of improved ability in mark making and improved capacity to discuss and describe ideas through mark making as evidenced in learning journals
Between January and May 2026, a range of targeted actions to improve listening and talking and early mark making within the ELC, with a strong focus on STEM-based learning were implemented. 
These included the development of 30 effective questioning prompt cards linked to science, technology, and numeracy experiences and outcomes, alongside ten science concept cards designed to support practitioners in identifying and extending learning through play-based observations. 
Weekly STEM provocations were introduced to build both practitioner confidence and children’s communication and mark making skills, supported by the purchase of enhanced mark making resources such as backlit chalk boards and alphabet discs. In addition, a meta skills progression tracker was developed and used for a sample group of children, and pre/post practitioner confidence surveys were completed. 
Professional learning was further strengthened through the delivery of an Embedding STEM in the ELC session at Inveraray Conference Centre which staff attended and the implementation of a STEM transition project focused on inquiry and outdoor learning. The CIRCLE Literacy Rich Environment tool was also used to evaluate and develop the learning environment.
The impact of these actions has been significant and clearly evidenced across multiple measures. Children who engaged in weekly STEM provocations demonstrated improved turn-taking, increased engagement, and greater ability to describe processes, respond to questions, and use appropriate scientific and technical vocabulary. 
There was also visible progress in collaboration, communication, and early mark making, including letter formation and diagram creation. Data from the meta skills tracker showed an average increase of 22% in collaboration and 18.7% in communication skills for the tracked cohort, which was further supported by developmental milestone reviews for targeted children. 
Evidence from learner journals demonstrates clear progression in mark-making development across a wide range of learning experiences. Learners are engaging with and responding to a variety of provocations, with mark making evident in both literacy- and numeracy-focused activities as well as across the wider learning environment. The breadth and frequency of evidence recorded in journals indicates that mark making is becoming increasingly embedded within daily practice and is being applied purposefully in different contexts. This suggests that learners are developing confidence, creativity and early communication skills while making meaningful connections across areas of learning.
Practitioner confidence improved markedly, with 100% reporting increased confidence in delivering listening and talking opportunities through STEM, valuing the CLPL provided, and recognising the positive impact on learner engagement and inquiry skills. 
Environmental evaluation using the CIRCLE tool demonstrated improved literacy-rich provision in the ELC, with 77% of indicators rated as “in place and working well,” 22% as “partially in place,” and 1% identified for further development. 
Areas for continued refinement include enhancing visual literacy supports, increasing children’s written representations in the environment, and broadening opportunities to explore languages. Overall, the actions taken have led to measurable improvements in both practitioner practice and children’s communication, collaboration, and early mark making skills.
· 75-100% increase in achievement of collaboration and communication success criteria, baseline undertaken in Jan, to be repeated April and June
· 75-100% increase in progress in listening and talking milestones by June 2026
· 75-100% improvement in engagement in paired and group activities to be measured by use of Leuven’s scale, baseline in Feb, repeated in April and June
The success criteria have been partially achieved. Significant progress has been demonstrated across communication, collaboration, and engagement outcomes. By June 2026, 50% of N4 children achieved Stage 1 of their Speech, Language and Attention developmental milestones, while 100% of N5 children achieved Stage 2. Although the target of a 75–100% increase in progress was not fully met for all learners, observations and assessment evidence indicate positive gains in listening and talking skills across the cohort.
Evidence gathered through practitioner observations, learner interactions, and STEM learning experiences demonstrates improved communication and collaboration skills. All learners showed increased confidence in using STEM-specific vocabulary, greater participation in paired and group activities, and developing teamwork skills. Engagement levels also improved, with learners demonstrating sustained involvement, curiosity, and cooperation during collaborative learning experiences. These outcomes indicate meaningful progress towards the intended targets and provide a strong foundation for continued development in communication, collaboration, and learner engagement.
· Increased confidence demonstrated through discussion of planning and evaluation of learning experiences
· All Early Level staff will be more confident in assessing, monitoring and planning next steps for Listening and Talking at Early Level, evidence by results of staff questionnaires.
· Pupils will be able to communicate their needs, wants and experiences more clearly, evidenced by observations and ‘Curious Learner’ planning format.
The targets have been successfully achieved, with evidence demonstrating increased staff confidence and improved learner outcomes in Listening and Talking at Early Level. Through professional dialogue and discussions around planning and evaluation, staff have demonstrated greater confidence in designing high-quality learning experiences and in identifying appropriate next steps for learners. Staff questionnaire responses indicate that Early Level practitioners feel more confident in assessing, monitoring and planning for progression in Listening and Talking.
This increased staff confidence has had a positive impact on learners. Observations and evidence gathered through the ‘Curious Learner’ planning format show that pupils are increasingly able to communicate their needs, wants and experiences with greater clarity and confidence. Learners are engaging more effectively in conversations, expressing themselves more independently, and demonstrating improved communication skills across a range of learning contexts. As a result, there is a stronger foundation for language development, learner engagement and future progress in literacy.
· At least 67% of Early Level (increase from 53%) pupils to achieve their expected XBRA Level by June 2026. 
Attainment in Listening and Talking at Early Level has improved significantly this session, with 78% of learners achieving the expected level. This represents a notable increase from Session 2024–25 and indicates that the strategies and approaches implemented have had a positive impact on learner progress. The increase suggests that learners are developing stronger communication skills and are increasingly able to demonstrate the listening and talking benchmarks expected at Early Level. 


	Next Steps:
· Sustain and embed high-quality literacy practice across Early Level.
Continue to develop and refine literacy learning experiences to ensure that effective questioning, subject-specific vocabulary, and purposeful talk are consistently embedded across all ELCC and Early Level settings. 
· Strengthen tracking, progression, and evidence of literacy skills across all learners.
Further develop the use of milestones, Leuven scales, and practitioner observation to ensure robust, consistent tracking of progress in literacy. 
















	1.1	Attainment Data

	Attainment of Literacy Curriculum for Excellence levels 2021/22, 2022/23, 2023/24, 2024-2025 and 2025/2026 (teacher judgement – confirmed levels – 5 year trend).

	READING

	WRITING

	TALKING AND LISTENING



Please Note: 
The above data (1.1) reports achievement of a level – P1/P4/P7 combined. 

	1.2	Attainment Data

	Attainment of Numeracy Curriculum for Excellence levels 2021/22, 2022/23, 2023/24, 2024-2025 and 2025/2026 (teacher judgement – confirmed levels – 5 year trend).

	NUMERACY



Please Note: 
The above data (1.2) reports achievement of a level – P1/P4/P7 combined. 



















	Wider achievements       
· What opportunities for wider achievement were offered?
· What systems are in place to track and monitor participation?
· How have you addressed any gaps in participation?                                                                                          

	Part of the Principal Teacher remit is to track school club attendance on a termly basis. Analysis of our Wider Achievement Tracker last session revealed that 84% of learners were participating in after-school clubs out of school, leaving 16% without access to such opportunities. 
In response, we consulted children to identify their interests and used this feedback to expand our range of school-based after-school clubs. The learner-led approach this session led to again, 84% of learners engaging with school run clubs this session. However, 40% of children attended 2 clubs.
A range of after-school clubs was offered to learners during the year, tailored to different interests and skills. The following percentages show the proportion of learners who attended each club, based on cohorts invited to access:
· Singing Club – 36%
· Puppet Club - 38%
· Arts and Crafts - 30%
· Football - 40%
· Games - 35%
· Lego - 67%
The variation in participation rates suggests that while our offer was broad, there is scope to better align club content and delivery with learner preferences and potential barriers to attendance. Ongoing evaluation and learner voice will be key to refining future provision and ensuring equity of access across all clubs.
Several parents volunteered their time to deliver an after-school Football Club on Thursdays and a Sunday afternoon football session during Terms 3 and 4. These opportunities were well attended and positively supported by families, demonstrating strong community engagement and commitment to promoting health and wellbeing.
Building on the skills developed through these sessions, a team of Primary 6 and 7 children participated in the Christian Aid Football Tournament. This provided a valuable opportunity for pupils to apply and extend their learning in a competitive setting, enhancing their football skills while also developing confidence, resilience, teamwork, and sportsmanship. Participation alongside schools from across the Helensburgh and Lomond area fostered a strong sense of achievement, pride, and positive representation of the school within the wider community.
Events and Experiences Promoting Wider Achievement
Throughout the year, learners planned, organised and participated in a wide range of themed events which enriched learning experiences, promoted the school’s values, and supported the development of the four capacities. These events also provided meaningful opportunities to embed children's rights and the principles of Our Children, Their Future: Thriving Together within the life and work of the school.
Participation in Maths Week Scotland successfully enhanced learners’ numeracy skills through engaging outdoor and practical learning experiences. Learners demonstrated increased confidence in applying mathematical thinking to real-life problem-solving situations and showed high levels of enthusiasm and engagement throughout the week.
Anti-Bullying Week focused on the theme of respect and encouraged meaningful dialogue around relationships, inclusion, and wellbeing. This contributed positively to learners’ understanding of respectful behaviours and supported the continued development of a nurturing and inclusive school culture.
World Book Day promoted a love of reading and creativity, providing opportunities for learners to engage in storytelling, writing, and discussion activities. The event fostered imagination and strengthened learners’ confidence in expressing their ideas through literacy.
Awareness-raising events such as Lots of Socks Day and Young Carers Day helped develop learners’ understanding of diversity, equality, and individual circumstances. These experiences encouraged empathy, respect for difference, and a greater appreciation of the challenges and responsibilities that some children may face.
The Month of the Military Child provided a valuable opportunity to recognise and celebrate the experiences of forces families within the school community. Through activities such as wearing purple, participating in an art competition, and listening to the experiences of peers from military backgrounds, learners developed a deeper understanding of the unique challenges and strengths associated with military life. These activities strengthened inclusion and fostered a sense of belonging among military-connected children and families.
Collectively, these themed events made a significant contribution to learners’ personal and social development, increasing awareness of important local, national, and global issues while reinforcing the school's values and positive ethos. Learners demonstrated growing confidence, empathy, and respect for others, alongside an increased understanding of their rights and responsibilities. The continued use of high-quality themed learning opportunities remains an effective approach to supporting both curricular achievement and wellbeing outcomes across the school.
Woodland Wise - Junior Forester Award
This project has supported the development of key skills including teamwork, problem-solving, communication, and resilience. Learners were required to work collaboratively during practical tasks which strengthened their ability to cooperate and take shared responsibility for outcomes. There was also clear evidence of increased confidence, particularly in expressing ideas, asking questions, and applying scientific vocabulary in a real-world context.
Staff observations indicate that learners were able to make meaningful connections between classroom learning and outdoor experiences, enhancing the relevance and depth of their learning.

Opportunities for Pupil Voice through Citizenship Groups
· Eco Citizenship Committee
The garden project provided learners with a meaningful opportunity to apply their skills in a real-life context while contributing to the improvement of the school environment. Learners demonstrated practical numeracy skills by accurately measuring the garden area using metre sticks and creating a life-sized grid using string and self-cut wooden stakes. They also developed literacy and communication skills through writing persuasive letters to local businesses requesting donations of gardening equipment and materials. Through planning activities, learners generated and illustrated design ideas, encouraging creativity, problem-solving, and collaborative decision-making.
The project has had a positive impact on learner engagement and ownership. Children reported increased interest and enthusiasm for the development of the garden as a result of their direct involvement in the planning process. Successful donations from local businesses provided learners with a sense of achievement and demonstrated the value of effective communication and community partnerships. Importantly, learners recognised that their ideas were being considered and incorporated into the final plans, strengthening their sense of agency and contribution. Their willingness to support the construction and maintenance of the garden during school time and at weekends reflects a growing sense of responsibility, pride, and commitment to improving their school environment.
Learners planned and organised a talent show to raise funds for the school garden project. Working together to generate ideas, design posters, advertise the event, and sell tickets helped develop their communication, teamwork, creativity, and enterprise skills.
The talent show had a positive impact on learners' confidence and self-esteem by providing opportunities to showcase talents and interests that may not otherwise have been recognised. It also encouraged pupils to celebrate each other's achievements and strengthened the sense of community within the school.
· Developing Young Workforce Citizenship Group
The Careers Open Day provided learners with valuable insights into a wide range of career pathways and the skills, qualifications, and personal attributes required for success in different professions. Learners took a leading role in planning and organising the event by creating posters, writing formal invitations to community members, providing guidance for presenters, and developing a timetable for the day. These activities strengthened their organisational, communication, and literacy skills, particularly their understanding of how to write formal letters for a real purpose.
The event had a significant impact on learners' awareness of the world of work. Through engaging with professionals from a variety of sectors, children gained a deeper understanding of the day-to-day responsibilities associated with different careers, including roles within healthcare, the armed forces, and skilled trades. Hearing first-hand experiences helped learners make meaningful connections between learning, skills, and future employment opportunities. Children reported that the event broadened their aspirations and encouraged them to think more ambitiously about their future career choices. Overall, the Careers Open Day successfully developed learners’ career awareness, communication skills, and understanding of the pathways available to them in later life.
· Nurture Citizenship Group
The Nurture Group made a positive contribution to improving wellbeing and emotional support across the school. Through creating Quiet and Calm Corner posters for every classroom and developing emotion regulation lanyards, learners increased awareness of the strategies and spaces available to support emotional wellbeing. Children reported that they know where the Quiet and Calm Corners are located and are using them effectively to help manage their emotions. The lanyards have also been well received, with children recognising them as a useful tool for supporting self-regulation and emotional awareness.
The development of a Playground Charter has contributed to a slight improvement in playground behaviour, helping to reinforce positive relationships and expectations. The ‘Above and Beeyond’ Box has been widely used and is valued by children and the Head Teacher as an effective way to recognise positive behaviour and achievements within the school community.
The group's assembly presentation and parent newsletter successfully raised awareness of their work among pupils, staff, and families, demonstrating strong learner leadership and communication skills. While pupils felt these methods were effective in sharing information, they recognised that engagement with the newsletter could be improved to ensure a wider parental audience is reached. Overall, the group's work has had a positive impact on wellbeing, inclusion, and pupil voice across the school.
· Rights Group
The Rights Group successfully increased awareness and understanding of children's rights across the school through a range of engaging and interactive activities. By creating and delivering a rights workshop, introducing a ‘Right of the Month’, and developing newsletters, games, and a Blooket quiz, learners made rights education accessible, relevant, and enjoyable for their peers.
As a result, children reported a greater knowledge and understanding of their rights and were better able to explain what these rights mean in practice. The interactive nature of the activities helped learners engage with rights in a meaningful and memorable way, supporting long-term understanding. 
The group's work also raised the profile of children's rights across the school community, ensuring that pupils were aware of the importance of respecting and promoting the rights of all children. Through their leadership and awareness-raising activities, the Rights Group has contributed to embedding a stronger rights-respecting ethos within the school and helping learners recognise the importance of rights in their everyday lives.
· Residential Week
The P6–P7 residential experience had a highly positive impact on learners’ personal, social, and emotional development as well as on their wider learning skills. The experience provided valuable opportunities for learners to develop independence, resilience, and responsibility in a new and unfamiliar environment. Many learners demonstrated significant growth in confidence as they managed personal routines, navigated new settings, and took part in a range of challenging activities away from home.
The residential also had a strong impact on teamwork and communication skills. Learners were required to collaborate closely during group tasks and outdoor activities, which supported the development of cooperation, problem-solving, and mutual support. Staff observed increased levels of peer encouragement and improved relationships across the cohort, with learners working positively with peers they do not always interact with in school.
Engagement in outdoor and experiential learning activities contributed to increased motivation and enthusiasm, with learners showing high levels of participation and perseverance when faced with challenge.
· Scottish Night: January 2026
Scottish Night was a highly successful event that provided learners with valuable opportunities to develop skills, confidence, and knowledge of Scottish culture as well as planning, organising and executing a ticketed event. 
Evaluation data showed that 93% of learners enjoyed participating in Scottish Night, while 82% reported enjoying the learning experiences that led up to the event. The use of the local Burgh Hall provided an authentic community venue and strengthened links between the school and the wider community. The event was further enhanced by the generous support of a parent who is a professional chef and donated both their time and the food for the evening. This contribution enabled learners and families to enjoy a traditional Scottish meal and added significant value to the overall experience.
Learner feedback highlighted the wide range of skills developed through participation, including communication, collaboration, concentration, memory, and performance skills. Pupils reflected positively on learning and reciting poems, creating and performing dances, and speaking confidently in front of large audiences. Many recognised the importance of teamwork when preparing dances and noted that learning poems strengthened their listening, talking, and memory skills. 
The event also provided meaningful opportunities to engage with Scottish culture through music, dance, poetry, and traditional food. Learners particularly valued sharing their learning with families, with several commenting on the enjoyment of performing for and teaching their parents. Notably, 74% of pupils felt they had learned new skills through the experience, while 62% reported a sense of achievement from taking part.
Feedback suggests that Scottish Night successfully fostered confidence, resilience, cultural awareness, and a strong sense of community. The combination of learner performance, family engagement, community partnership, and authentic cultural experiences made Scottish Night a valuable and memorable learning opportunity that celebrated Scottish heritage while developing key skills for learning, life, and work.
· Creativity Inspiring Learning Showcase in Conjunction with our Community Council
The Creativity Inspiring Learning Showcase, delivered in partnership with the local Community Resilience Group, provided a meaningful opportunity for learners to engage with real-life sustainability issues while strengthening connections with the local community. Through the Sustainability and Rainforests topic, learners across the school developed a deeper understanding of environmental responsibility and the role they can play in creating a more sustainable future.
Evidence from learner feedback demonstrated increased awareness and understanding of key environmental issues. Younger learners developed knowledge of the Sustainable Development Goals and identified practical ways to adopt more sustainable behaviours, while older pupils demonstrated a growing understanding of biodiversity, conservation, and the global impact of deforestation. Learners were able to make meaningful connections between local and global environmental challenges, reflecting a developing sense of citizenship and responsibility.
The project successfully developed a range of skills, including research, critical thinking, communication, and digital literacy. Through the creation of presentations and information booklets, learners effectively applied their knowledge and communicated their findings to authentic audiences. Pupils reported high levels of engagement and enjoyment and demonstrated increased confidence when sharing their learning with members of the Community Resilience Group and the wider school community. Their pride in presenting their work was evident throughout the Showcase.
Feedback from parents and members of the Resilience Group was overwhelmingly positive and highlighted the high quality of learners' work and the depth of their understanding. One member of the community commented, "I just wanted to say that the work that the children and the school displayed at the Showcase event was extremely interesting. They were clearly engaged with the topic and lots of research and thinking had been done." This feedback reinforces the strong levels of learner engagement and the effectiveness of the learning experiences in promoting curiosity, critical thinking, and independent inquiry. Parents also recognised pupils' enthusiasm, confidence, and ability to discuss complex environmental issues with maturity and insight. The Showcase provided clear evidence of successful learning, demonstrating that pupils were not only engaged in the topic but were able to articulate their learning and reflect on its relevance to both their local community and the wider world.
Overall, the partnership with the Community Resilience Group enhanced the learning experience by providing a relevant and authentic context for learning. The Showcase successfully promoted learner voice, strengthened community links, and supported the development of responsible, informed citizens who understand the importance of sustainability and environmental stewardship.
Other opportunities for wider achievement:
· Spanish online classes
· Gaelic online classes
· Makaton Rock Choir (Downs Syndrome Scotland)
· Book Week Scotland
· Interschools Cross Country event
· P5, 6 and 7 organisation of Sports Day

























	Pupil Equity Funding
Summarise progress and next steps in relation to pupil equity funding

	Progress and Impact:
Due to staff absence during Term 1, the PEF-funded Writing Intervention commenced in late October 2025 rather than the planned start date of August 2025. 
As a result, learners had reduced access to targeted support during the first part of the academic year, limiting the time available for interventions to impact attainment and progress. This delay has affected the pace of progress for some learners and has resulted in attainment outcomes being lower than initially projected at the time of planning. 

Primary 7
· By May 100% of the selected group should achieved 2nd Level
The success criterion was fully achieved, with 100% of the targeted group attaining Second Level in Writing by the end of May. This demonstrates that the intervention was effective in supporting learners to achieve the expected standard and close identified gaps in attainment. 
Despite the delayed implementation of the intervention, all learners made sufficient progress to reach the desired outcome, indicating that the targeted support had a positive impact on writing attainment across the group. 

Primary 6
· At least 33% of the group of P6 learners will be on track by February 26
· 66% of the group should continue to move up at least 1 progress measure by February 26
The projected targets were not fully achieved, as learners in the P6 focus group did not move through progress measures at the rate anticipated by February 2026. However, evidence from ongoing assessment indicates that 75% of learners consistently met one or more lesson success criteria, demonstrating increasing confidence and engagement with targeted learning activities.
By May 2026, changes to the cohort resulting from learner relocation impacted the composition of the group and should be considered when evaluating overall outcomes. Although learners remained below expected attainment levels and were not yet considered ‘on track’, there is clear evidence of sustained progress. Regular achievement of lesson success criteria, both within the intervention group and in class-based learning, supported the development of key literacy skills and resulted in 100% of learners achieving First Level by May 2026.
While attainment targets were not met within the anticipated timescale, the intervention contributed positively to learner progress and skill development. The attainment of First Level by all learners demonstrates that the targeted support helped to strengthen foundational literacy skills and establish a platform for continued progress towards age-related expectations.
Primary 5
· By October 2025 100% of the group should have achieved 1st Level
The success criterion of 100% of learners achieving First Level by October 2025 was not met. By May 2026, 50% of the target group had achieved First Level, indicating that progress towards the intended outcome has been slower than anticipated.
Despite this, evidence of improvement is apparent across the group. Half of the learners demonstrated increased attainment in writing through their consistent ability to meet one or more lesson success criteria. This suggests that learners are developing key writing skills and making incremental progress, even where this has not yet translated into the achievement of First Level.
While the attainment target remains unmet for a proportion of learners, the progress observed in lesson-based assessments indicates that the intervention has had a positive impact on skill development. Continued targeted support will be required to build on these gains and accelerate progress towards achieving expected attainment levels.

Primary 4
· By October 2025, 100% should maintain the progress they are making. By May 2026 100% should have moved up at least 2 progress measures.
The target of all learners moving up at least two progress measures by May 2026 was not fully achieved. However, 100% of learners successfully moved up one progress measure in writing, demonstrating that progress was sustained across the entire group and that no learners experienced regression in attainment.
In addition to quantitative progress data, qualitative evidence gathered by the class teacher indicates a notable increase in learner engagement and motivation during writing activities. This has had a positive impact on both the quality and quantity of writing produced across a range of genres, suggesting that learners are developing greater confidence and independence as writers.
While the rate of progress did not meet the ambitious target initially set, the consistent improvement demonstrated by all learners, combined with enhanced engagement and improved writing outcomes in class, indicates that the intervention has had a positive impact. These gains provide a strong foundation for further progress and suggest that continued targeted support is likely to result in further improvements in attainment over time.
Primary 3
· By October 2025, 100% of the group should have moved up 1 progress measure. By May 2026, 50% of the group should be ‘on track’.
 The target of all learners moving up at least one progress measure was achieved and, for a third of the group, exceeded, with 33% of learners progressing by two measures. This demonstrates that the intervention has had a positive impact on learner progress and has supported accelerated improvement for some individuals.
Although the target of 50% of learners being ‘on track’ by May 2026 was not met, there is evidence of meaningful progress towards this outcome. While learners remain below expected attainment levels, 33% are now achieving benchmarks that are close to the ‘on track’ threshold, indicating that the attainment gap is beginning to narrow.
In addition, the class teacher has observed increased engagement and participation in writing activities across the focus group. This enhanced engagement is translating into improvements in both the quality and quantity of writing produced across a range of genres, suggesting growing confidence and independence as writers. Whilst attainment outcomes have not yet reached the desired level, the progress measures achieved, combined with positive changes in learner engagement and classroom performance, indicate that the intervention is having a beneficial impact and is building a strong foundation for future attainment gains.

Next Steps
Between P2 and P7, Writing attainment currently stands at 74%, indicating that there remains a significant proportion of learners who are not yet achieving expected levels. This highlights the need for continued targeted intervention to accelerate progress and improve outcomes in writing.
To address this, the school will prioritise Literacy improvement through a focused programme of Professional Enquiry centred on effective questioning techniques and precise target setting. 
By strengthening practitioners' ability to identify next steps in learning and engage learners more effectively, this approach is expected to increase motivation, participation and attainment in Writing. Progress in this area will be further supported through PEF-funded initiatives, ensuring that targeted learners receive additional support to help close attainment gaps and improve overall achievement.
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